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1.
Introduction and module outline
This booklet is designed to offer guidance to tutors interested in developing a module on Information Literacy (IL). Suggested aims and learning outcomes are provided that can be adapted to suit the needs of the host university course. Further guidance is given on suggested content, use of assignments, exercises and workshops.
Background and justification for the module
You will see from the module information outlined below that the emphasis of this content is on the building blocks that contribute to information literacy rather than on ‘information literacy’ as the dominant focus. This approach has been successful on some Information and Library Management (ILM) courses, producing information professionals with a deeper understanding of how individuals learn. It is too simplistic to believe that just because a user has read a resource or scanned a website, some increased knowledge has been gained by this user. Many librarians will have experienced interactions with users who fail to understand something that has been explained to them during an induction programme or in a more detailed information literacy session on resources relevant to the users’ courses. Many academic and some vocational courses concentrate on the delivery of knowledge rather than on learning how to learn. However, the increasing emphasis on the value of information literacy in education and in wider society highlights the importance of the user being a skilled learner. This places increasing expectations on librarians to play an important and more active role in developing the skills essential for effective information literacy and learning. 

For the last three decades, there has been increasing interest in the psychology of learning and how individuals learn from a wide range of resources and experience. Much of the earlier research carried out in the primary and secondary schools sector is now being applied to further and higher education sectors and teachers and lecturers have a much deeper knowledge of how their students learn. The individual student is also more aware of how they learn and of the factors that improve their learning. Many users will have analysed their learning style and some will have attended schools that used accelerated and brain based learning approaches. This is why it is essential for information professionals to have this knowledge to help them perform their professional roles effectively alongside academics. 

Brief Module Description
This module explores a range of theoretical and practical approaches to support information literacy and learning. The underlying belief is that a general understanding of the psychology of learning is essential knowledge for the information professional to support information literacy effectively.
The knowledge from this module will enable ILM students to develop a range of learning and training skills, essential for their future roles as information professionals delivering training activities to promote information literacy. These activities will range from “traditional” user education sessions to new instructional activities in the use of electronic and web based resources and services.

A range of different learning theories styles and strategies are explored in order to understand how they contribute to a blended learning approach for information literacy. Recent developments in multiple intelligences are also discussed in order to understand their influences on individual learning and the design and construction of learning materials and training events.

Effective learning environments are discussed briefly to improve students’ understanding of how a library environment contributes to accelerated learning in both group and one to one situations. 

Suggested Module Aims
The aims of this module are to:

· Develop the knowledge and skills essential for an information worker to be an effective educator, trainer and facilitator in the provision of information services to support information literacy.

· To promote an understanding of the context for information professionals to facilitate information literacy through the delivery of information services.
· To enable students to understand the individual and environmental factors which contribute to effective information literacy and successful learning for library users
Suggested Learning Outcomes

On successful completion of this module, students will be able to:

1. Identify and understand the major influences on individual learning and information literacy.

2. Relate learning theory and practise to the librarian’s role in supporting information literacy.

3. Reflect on the use of IT in learning in an organisational context.

4. Understand learning from the different perspectives of the learner, tutor and librarian.

5. Analyze the factors that contribute to effective information literacy.

6.  Design and prepare a training event or analyze and reflect in the student group, on an event they have prepared.
2
Mapping module content to LIMES IL themes
Information Literacy is a broad topic with many varied applications. There is a large volume of literature and much debate in the information profession about definitions, interpretations and applications within different educational sectors. Indeed, whole modules could be used to deliver this type of content. An awareness and understanding of these debates and issues will be useful for ILM students but will do little to improve their individual performance as a trainer in information literacy.  LIMES held Community of practice workshops with information practitioners and information lecturers on university courses during 2006 / 07. During these workshops, delegates identified a range of six themes relevant to the study of information literacy on ILM courses. Further details of these themes are available on the LIMES website: http://www.ics.heacademy.ac.uk/limes/CONTENT/resources.htm
These LIMES themes are:

1. Concepts and applications of Information Literacy (IL)

2. Understanding how learning takes place

3. Knowing your student audience

4. Understanding the context of the IL sessions

5. Developing skills needed for designing and delivering IL sessions

6. Creating materials for IL sessions.

Tutors can review the 6 LIMES themes identified and develop their module content according to preferences within their academic courses or training sessions. 
Much of the literature on IL focuses on the need and value of IL sessions, also on how to develop sessions relevant to student groups and individuals. However, an alternative approach is to explore how IL skills develop and how learning takes place during IL sessions and through using the services of a library. This shifts the focus from the ILM professional delivering sessions to the users’ cognitive processes used in their learning. Understanding these processes helps ILM professionals to become more effective facilitators for developing IL skills. The content developed for this module can be delivered within the wider framework of the 6 themes listed above. 
This module content is divided into 5 topic areas:

· Intelligence

· Learning Theories

· Learning Styles

· Learning Environments
· Skills for Designing and Delivering IL Courses
Each topic makes some contribution to all the LIMES workshop themes and to the wider knowledge on information literacy but some topics have stronger links to some themes than others. These links are identified below to help Tutors plan their modules but further links can be made as your Information Literacy module evolves. Guidance for teaching the topic is provided for Tutors later in this document.  This is separated from the topic file so that these files can be provided directly to the ILM students on the module. 
Intelligence
This topic relates most specifically to themes 2, 3, 5 and 6. 
Understanding Intelligence helps us to think about how learning takes place for individuals. It reminds us that everyone is unique and that in spite of being part of a cohort, students will have different preferences for how they receive and use resources and teaching sessions. Their different intelligences will influence their information literacy skill levels. Training sessions that match some of their intelligences but help to challenge and develop other intelligences, will be more meaningful and therefore more effective. 
Studying intelligence will also help ILM students to gain a deeper understanding of their own abilities as a trainer and facilitator of IL. It will help them to understand that just because they have a preference for text or images, this may not be the same for the student user. This knowledge and awareness will make ILM students more empathic to the user when they are professionals, designing and delivering IL training. It will encourage a more ‘user friendly’ approach.
Learning Theories 

This topic relates to themes 2, 3, 4, 5 and 6.

Understanding different learning theories will help ILM students to appreciate the different trends and approaches used in education over many decades. They will realise that no single theory offers a complete understanding but that all can be used for different learning situations, user groups and purposes. This will improve their understanding of the wider context of learning styles and information literacy.
Learning Styles 

As for learning theories, learning styles also has relevance to themes 2, 3, 4, 5 and 6. Learning styles have evolved from learning theories but are perhaps easier to understand. The real merit of learning styles is in encouraging users to think about themselves as learners. What works well for them? How do they prefer to learn new information? Learning styles have helped to make learning interesting for many pupils in schools. As they have gained a clearer understanding of how they learn, many pupils have taken greater responsibility for their learning and become more effective learners.
Learning Environments

This topic relates directly to themes 2, 3 and 4. However, it has some relevance to 1, 5 and 6 through exploring how the physical environment can influence successful learning. This topic takes a more practical approach and ILM students can be encouraged to evaluate libraries as good or poor learning environments. There may be very little a trainer can do to improve the physical learning environment but understanding the impact it can have on learning can perhaps help them to improve the learner’s experience. Awareness of individual preferences is also useful knowledge that can influence the development of web based training.
Skills and Strategies for Designing and Delivering IL Courses

This topic has direct relevance to themes 5 and 6. However, it is also informed by each of themes 1-4 in the belief that that skills and strategies must be developed through understanding the nature of learning and how to ensure it is effective within an IL context. The real purpose of this topic is to enable the ILM students to synthesize their learning from the previous topics covered in the IL module and from their group work to create a training event. At this stage of the module they will have an awareness of the many influences on learning and be receptive to how skills and strategies can be developed to meet the needs of different types of learners and learning situations. Communication and presentation skills are discussed very briefly here. They are large topics that can be developed through individual reading, library training events and experience. Their inclusion at this stage in the module is for awareness rather than for a detailed ‘how to’ approach.   
Tutors may also find it useful to map the 5 topics directly into the 6 themes:

1 Concepts and applications of Information Literacy 
This seems to feature rarely in the links above yet each topic does make some contribution to this theme. It is suggested in the programme below that this theme could form the basis of the opening session to provide the context for the module. It could also be used in the final session to draw the topics and themes back together to help students to reflect on how much they have learned from studying the module. To take an MI approach, if this theme is the wall, the different topics are the bricks that help to build the wall and make it strong!

2 Understanding how learning takes place

This is covered directly by the content in each of the first 4 topic areas. This understanding will develop by following the suggested order of themes. Intelligence is fundamental to each of the other themes on learning. Intelligences influence learning style preferences as well as the physical spaces where we learn. By covering these 5 topics, ILM students will develop their understanding of theoretical and practical approaches to learning and to delivering IL courses. 
3 Knowing your student audience

Understanding MI and how students learn helps ILM professionals treat students as having individual needs as well as the wider needs from their designated courses. Whilst it is not helpful to stereotype students, ILM professionals deal with large numbers of students and it is useful to understand the different intelligences and skills essential for success on their chosen courses. Patterns for multiple intelligences and learning style preferences can usually be identified in student populations that share common characteristics through course entry requirements and shared interests of the student groups. Helping individual users with information literacy tasks will be improved by recognising the diverse learning approaches available to these users.
4 Understanding the context of the IL sessions

As identified above, students have different IL needs and capabilities at different stages of their courses. A deeper understanding of learning will help ILM professionals to match IL sessions directly to student needs at key stages of these courses. Tailored sessions will be more effective than generic sessions, where many students fail to understand the relevance to their needs. However, the information professionals will need to study the curricula offered to students on different courses and develop the IL sessions to match their needs. The Learning Environments topic is useful for creating awareness of the organizational and physical context of learning.
5 Developing skills needed for designing and delivering IL sessions
An understanding of MI and the different approaches to learning will help the ILM student to understand their own capabilities, strengths and perhaps weaknesses as an individual learner and also facilitator of IL skills with users. Working on the group training events and for the assessed assignment will help to develop these skills further. The final topic outlines skills and strategies for designing and delivering IL courses. This can be used to synthesize learning from the previous weeks.  A longer module could also include sessions on coaching and presentation skills. Some ILM courses may cover these themes in other modules although ILM practitioners frequently criticise ILM degree courses for failing to develop these skills in their students.  This module content will make an important contribution to these skills but they can also be addressed at the course level as well as at the module level. There is also the debate about training or education. It is easier to train people in new skills when they are knowledgeable about the context for using the skills to be learned. This module helps to provide that context.
6 Creating materials for IL sessions

The final topic and the preparation for the group training event will alert ILM students to the need for effective materials. This will also be achieved through work for the assignment and it is expected that the final materials will be informed by the cumulative knowledge developed from studying the module. There is some interesting evidence of this from a former ILM student, Hannah Hauxwell, on the LIMES website.
3
Tutor guidance for delivering module content

How the Tutor chooses to use this content will probably be influenced by the amount of teaching time available plus the credit tariff of modules in the university. 
This module will introduce many new concepts to students. These concepts merit clear outlines presented by the Tutor, supported by relevant examples, exercises, class discussions and reading. 
The content files on the 5 topics have been developed as brief introductions for ILM students. Aims and learning outcomes have been provided for the first 4 topics but these could be removed if they are not required by the host university. Readings have also been provided for these same 4 topics. The final topic is designed to draw the together themes and issues covered in the previous blocks. 

Intelligence is the largest file as this underpins the remaining 4 topics however there are suggestions for Tutors on how this block could be reduced. With limited time, ILM students can be encouraged to do more independent reading and prepare for discussions in lectures and seminars. The readings will introduce many new concepts so the value of group discussion cannot be overemphasised. These discussions can also be useful to guide students towards concepts supported by research evidence rather than the plethora of populist psychology approaches. 
Class sessions can be improved by using exercises and group tasks obtained from the web or in the recommended reading list. Time for feedback and discussion will provide further opportunities for reflective learning. Feedback sessions will need to be handled sensitively. Studying the topics in this module will cause many students to reflect upon earlier educational experiences, good and bad. 

The ILM students and Tutors should also be encouraged to search the web for a range of diagnostic tools to assess their multiple intelligences and learning styles. Their actual scores need not be shared with other group members but students can be encouraged to share some of their reflections of the testing procedures and the validity of their results in a feedback session that encourages sharing in a ‘safe’ environment. The value of these reflective sessions is not only to provide opportunities for critiquing the tools but also for peer learning. This will contribute to deeper self awareness and understanding of students’ individual learning which will help to increase their confidence in delivering training to users. Reflection will also enable them to be more empathic with the user experience of libraries as learning environments.   
Suggested order of topics:

The module can be delivered in a variety of formats, partially influenced by the number of weeks available for teaching. Taught sessions can be interspersed with reading weeks to enable students to follow relevant readings identified in the booklet. This enables students to assimilate and apply new concepts to their existing knowledge and experience while preventing them from feeling overwhelmed with new knowledge. However, there is also merit in delivering several sessions consecutively then allowing one or two reading weeks for consolidating new knowledge. This time can also be used for using diagnostic tools available on the web. 
Any reading weeks should be followed by some opportunities for some reflection and discussion. The group training events will need to be developed, partially in students’ own time but one session could be allocated to group work with opportunities to discuss ideas with the Tutor. The order suggested below provides an overview and context for Information Literacy. It then takes students through four important topics. Each topic can be introduced and covered as a distinct entity. Closing discussion can then explore how the theme contributes to the wider field of Information Literacy. Students are then required to use these topics to influence how they design and deliver their training events. A suggested framework could be:
Week 1
Module details to provide a context for the module.
Concepts and applications of Information Literacy

Week 2
Intelligence

Week 3
Learning Theories

Week 4
Reading week

Week 5
Learning Styles

Week 6
Learning Environments

Week 7
Reading week
Weeks 8 
Group work on training events 
(1 or 2 weeks could be given depending on time available)
Week 9
Delivery of training events. 

(1or 2 weeks depending on time given for each event and the number of events to be delivered.)
Week 10
Skills and Strategies for Designing and Delivering IL Courses.
Guidance for teaching the topics:

Guidance for Tutors teaching this IL module is provided below within the five themes. This guidance has been separated from the theme files so that these files can be provided direct to the ILM students on the module.

Intelligence

Learning Theories

Learning Styles

Learning Environments
Skills and Strategies for Designing and Delivering IL Courses
Intelligence

This is a fascinating yet problematic topic to teach in such a short amount of time. The volume of reading available on intelligence may cause the students to feel overwhelmed so the booklet on Intelligence has been developed as a brief and broad overview of intelligence. 

It can be useful at the start of the session to explain that it is a controversial area of psychology. It can seem too simplistic to discuss intelligence in this way and can be seen as a form of labelling or stereotyping to talk about the different groups, genders etc. Apologise for this approach but explain it is convenient to cover the topic and the research evidence so that it can be critiqued later in the module. Even if students do not want to believe in the value of using an MI approach, the real message for IL is that we are all different and our learning is influenced by many factors. User attendance at an IL session does not guarantee learning, how the user receives and understands the information will also contribute to their learning.

Sections 1-3 are introductions to the topic and readings. These can be dealt with quickly. Sections 4 and 5 provide some history and background of Intelligence testing. Whilst these sections provide a useful context for the topic, they could be excluded if time is very limited. Students could read them in their own time and the teaching sessions could begin at Section 6 Multiple Intelligences.

However, the concept of Multiple Intelligences may be more difficult for the students to understand, unless they have some prior knowledge in this area. 

There is real value in encouraging the students to think about their own intelligences and preferred learning experiences. They can also be encouraged to reflect on how early school experiences have influenced their approaches to how they learn. Some students will probably share experience of similarities and differences between siblings and other family members. This can produce some interesting discussion.

The MI Workshop Exercise. 

Allow 45 minutes to one hour for this workshop if there is time. The briefing will need up to 10 minutes, group or individual tasks about 20 minutes, feedback and further development of ideas could take up to 30 minutes if it has interested the students. Recording all the suggestions on flip charts can be useful for this exercise as some really innovative ideas can emerge. If this is transcribed and summarised, students can be given a useful document for their future career roles. Overall, the impact and value of this session will develop as the Module progresses and during the group work and assignments. Initially, some students will probably be sceptical but may eventually find some enjoyment in covering the topic. 
NB. This workshop also works well with practitioners who have had some experience of delivering IL sessions. It causes them to look at these sessions from different perspectives and develop alternative approaches to how future sessions are delivered. 

Learning Theories

Like intelligence, learning theories make an important contribution to understanding the influences on how learning takes place. Five different theoretical approaches are covered in the block. Students will not be expected to remember all of the details of these theories. Each has been included to show that no single theory provides a complete understanding of learning. Each has some relevance to how information literacy can be taught or supported with users. Three different approaches could be chosen to cover this theme:

1 ILM students could be asked to read the booklet and come prepared to the teaching session with some IL examples for each theory. 

2 The lecturer could open the session with brief outlines of each theory then open the discussion for examples to be identified.

3 Each theory could be introduced and outlined by the lecturer who then asks the students to identify relevant IL examples. 

For each approach, as the session progresses and student contributions become stronger, it will be possible to move some of these examples to new locations where another theory is thought to be more relevant. The session could close with a final mapping exercise where theories are mapped into IL skills or where the most useful approaches are identified for developing each of these skills.

NB. Educational examples have been provided for each theory and most of these can be linked to IL skills. Although this exercise requires some analysis of abstract concepts it is useful to encourage students to think about the best learning approach for users rather than the best delivery methods for information professionals to chose.  

This block is useful preparation for the third block on learning styles. 

Learning Styles

This theme will probably have more appeal for the ILM students because it has a more practical approach than Intelligence and Learning.
The problem with learning styles as a topic is that due to its popularity, there is a large volume of literature and many adaptations of the models. Because of this, I have chosen 3 of the most important models developed and used over the last 3 decades. However, I have also included Honey and Mumford’s adapted model of Kolb, because it is used by many organizations in the UK. Also, their books are available in many academic libraries.

Some tutors may prefer to use other models if they are already familiar with them however students need to be encouraged to understand the origins of these models.

Learning styles models are quite difficult to teach as the concepts are abstract.  Diagrams have not been included here but they are freely available on some websites so Tutors can locate these for use as appropriate. This topic is a useful example of the need for visual images and for a ‘hands on’ approach where students can use diagnostic tools on the websites to analyze their own learning styles. This could be done ‘live’ if lab space for the session is available. Students could all use the same tools to achieve some comparison in the group. However, it is also interesting to encourage them to use several instruments to see if their results are consistent. It is also useful to gain an analysis for each of the 3 models. This should help them to understand the strengths and weaknesses of each and where these models overlap. It will also help them to understand the simplicity of the VAK model and the complexity of the Kolb model. This partly explains why VAK is so popular in schools and for assessing young people while Kolb is used more in higher education and for management and organizational learning situations. Left and Right brain approaches are still more contentious and are probably used more frequently in management training for decision making than in education. However, they do contribute to Brain Based methods and Accelerated Learning approaches.
This is also a topic that benefits from student reflection. Students on ILM Masters courses will already have experience of a first degree and will be able to use this experience to reflect on:

· How little or how much their learning needs were met on these courses!  
· Were they on a course that did not suit their preferred style? 
· Did they need several months to become used to studying in higher education because it was very different from school? 
· What techniques did they develop to keep pace with the demands of their courses? 
These questions will prompt some useful discussion during the session.
Tutors will need to decide whether to teach this as a topic or give a brief introduction then allow free time for students to read independently and use the tools and gather some evidence of their own learning styles. 
You could choose a left brain approach where you begin with them using the tools, gathering the results, and then explain the models they have used followed by the wider value of learning styles. Alternatively, you could use a right brain approach by starting with an overview of what learning styles are with outlines of the different models. Follow this with time for students to use the tools then report back to look at the detail of the scores, similarities and differences.
In the outline schedule for the module, it was suggested that a reading week could follow this Learning Styles session, especially if 3 or 4 sessions had already run consecutively. Time will be needed for students to consolidate their learning of Multiple Intelligences, Learning Theories with Learning Styles. The next stage of the module encourages them to apply this new learning to examples of IL situations, in the group work and for their assignments. Therefore, it is essential that they develop a clear understanding of these 3 important areas. The remaining content of the module has a more practical focus.
Learning Environments

This topic has a much lighter and more practical focus than the other three. It is a useful theme within which to draw together the knowledge from previous weeks.   
At this stage of the module, it is understandable if students are beginning to feel overwhelmed with the readings and new knowledge from previous weeks of study, so for this block, the readings have been kept to a minimum. However, re-reading the handouts given over the previous weeks will provide a useful context for thinking about learning environments. They will need to understand MI, learning theories and styles in order to apply them to the physical space where the learning takes place. 

Some research is outlined briefly so that students understand that there is an evidence base to suggestions for ideas. Most of this is taken from Jensen (2000) which is a comprehensive text that draws many of the recent developments in learning together. This book is available in university libraries where there are teacher training courses so availability should not be a problem. 

By the time this topic is covered in the module, students will have been briefed about the group work and the assignment. Discussing the physical features of the learning environment will encourage them to think about how they will need to arrange the physical space to run their group training session. 

If the students need some class time to begin planning their group event, some time could be taken from this session. The tutor could make the handouts available for reading before the session so that half the lesson time can be spent briefly discussing each of the physical features identified. The latter part of the session could then be free for group work.
The block provides a brief introduction to the concept of learning organizations with an example of a school environment. It is possible that learning organizations are covered in management modules but if not, this is a relevant space to make students aware of the concept. This takes a ‘right-brain’ approach by providing a bigger picture for the context of the learning in the classroom or library. It may prove to be too abstract for some students. A useful exercise could be developed where students are asked to read the school handout then critique an organization known to them, as a learning environment. Depending on the time available, this can be a useful 15 or 30 minute exercise.  
It is accepted that virtual learning environments are an important feature of many courses but this is a large area of development and is outside the current scope of this topic. Virtual environments may be covered in other modules on an ILM degree, or a designated session within a longer module will need to be developed by the tutor. An additional assignment could be created where students are asked to critique a virtual learning website within specific criteria provided by the tutor.  

Skills and Strategies for Designing and Delivering IL Courses
This topic will help ILM students to synthesize their learning from the previous topics covered in the IL module and from working on the group training event. At this stage of the module they will have a much deeper understanding of the many influences on learning. They will also be much more receptive to how skills and strategies can be developed to meet the needs of different types of learners and learning situations. 
Communication and presentation skills are very large areas of study that can be developed through individual reading, library training events and professional experience. Their inclusion at this stage in the module is for awareness rather than for a detailed ‘how to’ approach. The 4 skill areas have been identified as a useful structure for discussion but it is accepted that many more skills could be discussed if time is available. Tutors could expand discussion by asking students in pairs or small groups to think about how these skills can be applied in an IL context. Their ideas could be shared in a feedback session.

It is reasonable to expect students to critique examples known to them and to also work to improve their own performance through this new knowledge. Nobody likes to be told they speak too quickly and it is difficult to understand what they are saying. Using knowledge learned from this module may help them to understand why they need to speak more slowly and clearly when they are presenting!  

As a contrast, the strategies could be discussed within the whole group where the Tutor outlines each strategy and students contribute to the discussion with examples or questions. This part of the session could encourage a final reflective approach informed by all the students’ learning from the module.
4
Assignments
The number and type of assignments chosen for assessment purposes will be influenced by the requirements of the host University, as will the proportions of marks awarded to each assessment. A range of suggestions are listed below with more detailed briefing sheets provided for a non-assessed group event and an individual assignment that requires the student to design a training event.
It is important to state here that one of the values of studying this module should be to provide the students with a ‘safe space’ in which to practice their skills as a trainer for information literacy, before they are required to perform in real situations. Some students will feel nervous perhaps declaring that they would have enrolled on a teacher training course if that had been their chosen profession. Librarians are frequently stereotyped as shy individuals who do not speak well in public, lacking confidence and a presence with library users. Creating and delivering some training events in this module will help them to improve their communication, training and presentation skills.

A Reflective Diary: (Not assessed)
Students could be asked to record an individual learning log during a chosen period of several weeks during the delivery of the module. As their knowledge develops from the themes covered, they can create some critical reflection on their learning preferences and techniques used to support their learning. This does not need to be assessed but could form the basis of discussion during the final reflective week of the module.
Essays titles:
1. Provide a critical analysis of the contribution that an understanding of multiple intelligences and learning styles can make to how information professionals develop and deliver information literacy sessions to specific groups of students.  

2. Provide an evaluation of a library known to you, as an effective learning environment.

3. Outline the changing role of information professionals in supporting information literacy. Discuss the challenges of this changing role.

Group training event: (Not assessed)
Students work in small groups to design a training event that uses knowledge from the themed taught sessions. This can be delivered to other cohort members during class sessions and critiqued in a ‘safe environment’ that encourages self and peer learning and reflection. These sessions should encourage much discussion, reflection and peer learning. (See example briefing sheet).
Report on a training event:

Students are required to design a hypothetical or real training event for an identified user group on a chosen aspect of information literacy. (See example briefing sheet). Ideas should be approved by Tutors and standard headings for the report are given to enable some fair comparison between the different ideas developed by students.
5 Reading List

	
	Most A and AS level Psychology textbooks will provide relevant reading on intelligence and the different, theoretical approaches to learning. Websites usually have more detail on multiple intelligences and learning styles. (See below). Annotated readings are provided in each topic booklet. This is a complete list of those readings. Tutors will also need to add their own preferred readings from the large volume on information literacy to the module booklet they produce for students. These have not been included here although 3 key websites have been listed.  
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The following are a selection of useful websites for multiple intelligences, learning theories and styles, information literacy and emotional intelligence. These are annotated to help you select the most useful for your purpose:
http://allpsych.com/
This is a useful psychology site where you can read about intelligence and testing issues. The biographies section is interesting for understanding developments in intelligence testing.

http://www.anglo-american.co.uk
This is the web site of the Anglo American Book Company, based in Wales. It is useful to see the range of titles, many of which are not available through traditional booksellers. If you click Accelerated Learning on the topic list, you will see an interesting range of titles for books, many of which are not available through general booksellers. 

www.bbc.co.uk/science/hottopics/intelligence/
This is an interesting site to gain information quickly on current thinking about intelligence. You can also follow links to information about genes and some of the recent research in this field.

http://www.businessballs.com/howardgardnermultipleintelligences.htm
This is a useful site for providing very clear outlines of Multiple Intelligences and several tests to assess your own intelligences. There is a useful reminder to use the tests carefully to avoid stereotyping. This site will also be useful when you study learning theories and styles.
http://www.cainelearning.com/html/
Use this site to review The Brain / Mind Learning \ Principles and see how these adopt a constructivist approach through Brain Based learning and the importance of learning environments.

http://www.funderstanding.com
This is a commercial organization whose mission is to make learning fun by working with schools and other organizations to design and create active learning environments.  The site contains some useful brief outlines of different learning theories with some useful links to more psychology-based articles.

http://www.howardgardner.com/ 
This is Gardner’s home page. It provides details and reviews of his research and publications.
http://www.learntolearn.org
This is an example of an online course to help children learn how to learn. Contains material for parents, teachers and students. 

http://www.mind-map.com
This site is useful to see examples of the application of mind maps. You will see much evidence of mind mapping as a successful business empire the Buzan Centres for Tony Buzan.

http://www.nald.ca/CLR/csa/appx_d.htm
A site that provides instruments to assess VAK approaches to learning.

http://tip.psychology.org/
A useful list of brief articles relating to a wide range of learning theories and concepts.

http://www.21learn.org
The 21st Century Learning Initiative's essential purpose is to facilitate the emergence of new approaches to learning that draw upon a range of insights into the human brain, the functioning of human societies, and learning as a community-wide activity.

http://www.peterhoney.co.uk/
Peter Honey is one of the authors of the Manual of Learning Styles by Honey & Mumford. This site contains a range of interesting articles relating to learning and training styles plus analytical tools for a range of learning and management techniques (There is a charge for these items but the site is well worth browsing and paying for one or two of the assessments).

http://www.pz.harvard.edu
Project Zero's mission is to understand and enhance learning, thinking, and creativity in the arts, as well as humanistic and scientific disciplines, at the individual and institutional levels. This site provides interesting details of MI to research undertaken.

http://www.support4learning.org.uk/education
An excellent site which contains many useful facts and links.

Some of the links enable you to identify your learning style and Multiple Intelligences on line.

http://wholechild.net/ei.htm
This website is interesting to read about emotional intelligence and how our emotions influence our learning.

Information literacy

There are many sites available and it is expected that Tutors will have their individual preferences. The following will be useful for the purposes of this module.

http://dis.shef.ac.uk/literacy/
This site has the declared purpose to discuss the key issues and features for information literacy. It also provides links to other websites and information literacy resources. 

SCONUL Working Group on Information Literacy (UK higher education)
http://www.sconul.ac.uk
There is a section on this website devoted to information literacy.

http://www.ics.heacademy.ac.uk/limes/CONTENT/multiple_intelligences
Multiple Intelligences for Information Practitioners. This is an article by Hannah Hauxwell who explored the theory of MI for her MSc Dissertation at UCE in 2006. Here she provides a brief outline of Gardner’s theory and each intelligence. She then applies the theory to information literacy with discussion of issues, and applications through promotion and collaboration with academic colleagues. This is a very useful article for ILM students to read at the end of this module. It draws the themes and issued together with direct application to library environments. It should provide ILM students with ideas for their group work and assignments.
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